International Journal of Library Science 2018, 7(2): 32-36
DOI: 10.5923/j.library.20180702.03

Information Literacy Skills among Library and
Information Science Postgraduate Students of Nnamdi
Azikiwe University, Awka, Nigeria

Odede Israel

Department of Library and Information Science, Delta State University, Abraka, Nigeria

Abstract This study assessed information literacy skills of library and information science postgraduate students at the
Nnamdi Azikiwe University, Awka. The quantitative approach was employed to solicit information from the postgraduate
students. Data collected were analysed using statistical tools such as frequency count and simple percentage. A total of 34
postgraduate students admitted for the 2016/2017 academic year participated in the study. The study found that the
postgraduate students are information literate as all items got more than half affirmative responses except for their ability to
create content in blogs, YouTube, and personal webpages for different audiences. The study therefore, advocate the urgent
need to improve postgraduate students’ publishing literacy skills to enable them possess the needed skills to format and
publish research and ideas in textual and multimedia formats as well as to be able to create content in blogs, YouTube, and

personal webpages for different audiences.
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1. Introduction

The rapid development of information technology has
forced students to acquire new information skills in order to
effectively use the opportunities provided for them by the
advancement of information and computer technologies. The
radical change in provision of information through the use of
Information Communication and Technology (ICT) in this
age requires a lot of skills, knowledge and strategies to
ensure maximum utilization of information [17]. In order
for postgraduate students to effectively and efficiently
utilize information in this era of information technology
advancement, they are required to possess information
literacy skills. Information literacy is rooted in the concept of
library instructions and bibliographic instructions.

The concept of “information literacy” was first introduced
in the United States by Paul Zurkowski in the early 1970’s.
Information literacy involves an understanding and
knowledge of the structure and sources of information. It is
the ability to access and retrieve quality information
independently and reflectively in order to build on a personal
knowledge base. Computer and information skills are seen as
essential components of the wider concept of information
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literacy. [16] noted that information literacy skills in the 21%
century largely depend upon being able to access
information using technology and being able to manipulate
technology to access and use information responsibly. There
are so many definitions of information literacy. However, the
one most often used and cited in literature, is that provided
by the American Library Association’s Presidential
Committee on Information Literacy report in 1989 stating
that:

To be information literate an individual must
recognize what information is needed and have the
ability to locate, evaluate and use effectively the
information needed. Ultimately information literate
people are those who have learned how to learn. They
know how to learn because they know how information
is organised, how to find information and how to use
information in such a way that others can learn from
them. They are people prepared for lifelong learning
because they always find the information needed for
any task or decision at hand [2].

An information literate individual is expected to possess
some qualities as observed by [3]. These include individual
ability to:

* Determine the extent of information needed.

e Access the needed information effectively and

efficiently.

» Evaluate information and its sources critically.

* Incorporate selected information into one's knowledge
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base.

» Use information effectively to accomplish a specific
purpose.

* Understand the economic, legal and social issues
surrounding the use of information and access and use
information ethically and legally.

[19] outlined a "prototype curriculum" that encompassed
the concepts of computer literacy, library skills, and "a
broader, critical conception of holistic approach to
information literacy. This proposed and operationalised
information literacy has a seven-dimensional construct: (1)
‘Tool literacy’ refers to the ability to understand and use
practical and conceptual information technology tools in
respective professional life. (2) ‘Resource literacy’ means
the ability to understand the form, location, access methods,
and formats of information resources. (3) ‘Social-structural
literacy’ reveals the understanding of how information is
socially situated and produced. (4) ‘Research literacy’
indicates the ability to understand and use relevant
information technology tools for research. (5) ‘Publishing
literacy’ reflects the ability to format and publish research
and ideas in textual and multimedia formats. (6) ‘Emergent
technology literacy’ refers to the awareness and the ability to
adapt to, understand, evaluate, and make use of emerging
information technology. (7) ‘Critical literacy’ reveals the
ability to critically evaluate the strengths and weaknesses,
capabilities and limits, of information technologies [8].
According to [3] information literacy is a key component of,
and contributor to, lifelong learning. Information literacy is
an essential component of a successful academic career [15]
especially for postgraduate studies. It is often assumed that
postgraduate students have the necessary information
literacy skills to conduct research because they have
completed their undergraduate studies as stated by [20, 6, 9].
However, many of them lack the skills needed to effectively

organise and use information especially for research purpose.

Information literacy training programme initiatives for
postgraduate students have been marginalised in relation to
undergraduate information literacy programmes in Nigerian
universities. In a study conducted by [17] at Babcock
University in Nigeria the results indicated that information
literacy skills programme were only addressed at
undergraduate levels whilst postgraduate students were
marginalised. Postgraduate students who lack information
literacy skills experience frustration when attempting to
access information resources for research work. The ability
to locate information is necessary for quality research
especially at postgraduate level where quality research is
expected to contribute to the body of knowledge.
Postgraduate students need to use a great number of
information literacy skills when they are processing
information. To prepare for seminar presentation as well as
dissertation and thesis, postgraduate students need to know
how to locate, evaluate and use information from many
sources including a variety of online resources. They need to
be aware also of issues relating to the ethical use of

information, such as copyright and plagiarism. Students who
have been taught how to use a model or framework when
carrying out such assignments will almost always be more
successful than those with no such guidance [11]. Those who
have not been taught the skills or provided with a framework
for their research or inquiry often resort to copying and
pasting material [10, 12, 21]. Information literacy augments
students’ competency with evaluating, managing, and using
information. Information literacy is increasingly important in
the present era of information explosion. Postgraduate
students are faced with diverse and abundant choices in print
and electronic formats. Unlike print resources, which are
subject to a variety of quality assurance processes as they
pass through authors and publishers, the quality of
information available from the internet cannot be guaranteed
[4]. Therefore, postgraduate students, regardless of their
discipline, must possess information literacy skills that will
enable them to master content and give them the confidence
to proceed with accessing information resources, be
self-reliant and have a sense of being in control of their
learning as well as their research activities.

Information literacy instruction can be formal or informal.
Formal instruction can include increase in the presence of
information literacy in higher institution’s curriculum or the
introduction of information literacy related courses. [5]
noted with key interest that information literacy is a vital part
of university education. Although information literacy for
decades has been championed by librarians through users’
education; it has recently drawn the interest of educators,
administrators and other role-players in higher education on
the need to introduce information literacy related courses.
The need to mainstream information literacy into individual
subject curricula has been recognised [13, 14], alongside the
growing need for lecturer-librarian collaboration [1, 18].
Informal instruction includes tutorials and online instruction.
The combination of formal and informal instruction on
information literacy skills is essential for postgraduate
students in order for them to possess the needed skills that
will enable them make effective and efficient use of
information especially for research purpose.

2. Methodology

The aim of this study is to assess information literacy
skills of postgraduate students at Nnamdi Azikiwe
University, Awka with particular reference to Department of
Library and Information Science. The methodology used in
this research is descriptive survey. This survey was
considered most appropriate because of the variables which
the study examined. The instrument used to collect data for
this study is the questionnaire. The targeted population for
this study is 34. This comprised postgraduate students in the
Department of library and Information Science, Nnamdi
Azikiwe University admitted for the 2016/2017 academic
year. Data collected were analysed using statistical tools
such as frequency count and simple percentage.
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3. Results and Discussion

Gender of respondents

Gender

H Male

B Female

Figure 1. Shows the gender distribution of respondents

Figure 1 above shows that the majority of the postgraduate students are female. This is an indication that there are more
female in information studies discipline. The responses revealed that 15(44.1%) are males while 19(55.9%) are females.

Study programme of respondents

Programme of study

W Masters

H PhD

Figure 2. Shows respondents’ programme of study

Figure 2 above shows that the majority of the postgraduate students are master’s students. The responses revealed that
27(79.4%) were in Masters programme and 7(20.6%) were in PhD programme.
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Postgraduate students’ information literacy skills

Table 1. Shows postgraduate students information literacy skills

Cross-tabulation
Agree Disagree Neutral No response Total

Freq % Freq % Freq % Freq % Freq %
Locate information in multiple sources 31 91.2 2 5.9 1 2.9 0 0 34 100
Browse online databases to locate pertinent information 33 97.1 0 0 1 2.9 0 0 34 100
Recognise different methods of accessing information 30 88.2 0 0 4 118 0 0 3 100
resources
F:ompare_ and evaluate.crltlca}l ly whether the 30 88.2 1 29 1 29 2 5.9 3 100
information collected is credible and relevant
Judge c.rltlcally whether information on websites is 25 735 5 14.7 2 5.9 2 59 3 100
authentic and accurate
_Compare_ anc_j e\_/aluate critically w_hether the 31 91.2 9 5.9 1 29 0 0 3 100
information is timely and appropriate
Format and publish ideas electronically in textual form 20 58.8 6 17.6 8 235 0 0 34 100
Create content |.n blogs, YquTube, and personal 16 471 8 235 9 26.5 1 29 3 100
webpages for different audiences
Format and publish ideas electronically in multimedia
form (information presented through audio, video and 21 61.8 5 14.7 8 235 0 0 34 100
animation in addition to traditional media)
!Demde }Nher} tq adopt the continually emerging 23 676 3 8.8 8 235 0 0 3 100
innovations in information technology
!(now wl_wen to adopt Iz?ltest product development in new 21 618 3 8.8 10 29.4 0 0 3 100
information technologies
Understand how information is socially situated 26 76.5 6 17.6 2 5.9 0 0 34 100
Understand how information is socially produced 25 735 6 17.6 2 5.9 1 2.9 34 100

The results presented in Table 1 show that majority
33(97.1%) of respondents agreed that they can browse online
databases to locate pertinent information. Similarly,
31(91.42%) respondents were affirmative that they can
locate information in multiple sources as well as compare
and evaluate critically whether the information is timely and
appropriate. Thirty (88.2%) of the respondents also affirmed
that they can recognise different methods of accessing
information resources and compare and evaluate critically
whether the information collected is credible and relevant
respectively. Results indicated that the postgraduate students
are information literate as all items got more than half
affirmative responses except for their ability to create
content in blogs, YouTube, and personal webpages for
different audiences that had 16(47.1%) responses. The
results indicated that tool and critical literacy were rated very
high. This is very important especially for postgraduate
students as the 21% century has witnessed too much
information in multiple formats. Therefore, the ability to
understand and use practical and conceptual information
technology tools as well as the ability to critically evaluate
the strengths and weaknesses, capabilities and limits of
information technologies becomes very important for
postgraduate students. A similar kind of trend is noticeable
by [7] in her study of using ACRL standards to assess the
information literacy of graduate students in an education

programme. Her study indicated that the majority of
respondents were comfortable or very comfortable with
evaluating information. Tool and critical literacy is an
important part of dealing with information, which becomes
even more prominent with the abundance of electronic
information resources easily accessible via the internet.
Information literacy; being able to evaluate the available
information, is crucial in an environment such as the internet
where an abundance of information, also unreliable and
incorrect information, is easily accessible.

4. Conclusions

Information literacy has become the foundation for
learning in our contemporary environment of continuous
technological change. Information literacy is synonymous
with concepts such as library skills, computer literacy,
information skills, information competency, information
fluency, information power, digital literacy, ICT literacy,
media literacy, and academic research skills. These
constitute a core requirement for postgraduate students in
order to be grounded in the use of information especially for
research purpose. The study indicated that the postgraduate
students are information literate as all items got more than
half affirmative responses except for their ability to create
content in blogs, YouTube, and personal webpages for
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different audiences. Therefore, there is the urgent need to
improve postgraduate students’ publishing literacy skills to
enable them possess the needed skills to format and publish
research and ideas in textual and multimedia formats as well
as to be able to create content in blogs, YouTube, and
personal webpages for different audiences.
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