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Abstract The current study investigates the relationship between foreign language anxiety (FLA) and academic
achievement of LD pupils in Kuwait. Two main tools have been used; Foreign Language Classroom Anxiety Scale (FLCAS)
(Horwitz et al., 1986) and a standardized achievement test in English. Results revealed that there is a positive correlation
between anxiety and academic achievement. Also, it was shown that females are more anxious than their male counterparts. It

is recommended that more studies should be directed to the field of anxiety in the field of learning difficulties.
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1. Introduction

1.1. Introducing the Problem

Researching foreign language anxiety is itself a complex
process that could be caused by multiple factors, such as
competition, real difficulties in language processing and
production, personal and interpersonal anxieties and beliefs,
and also because foreign language learning can challenge the
self-concept of the learner, so foreign language learning
anxiety cannot be studies in isolation. Maclntyre and
Gardner (1994:2) report that understanding the mechanism
of anxiety in language learning has been of major concern to
educators and researchers.

Since its emergence in the 1970s, research in affective
variables of Second/Foreign language learning has caught
increasing attention in the third millennium (Liu, 2006;
Cheng, Howritz & Schallert, 1999; Howritz, 1995; Howritz,
Howritz & Cope, 1986). Foreign language scholars, teachers
and learners have long been interested in identifying
variables that affect foreign language learning (Adeel, 2011).
Foreign language learning is affected by certain factors; one
of the top factors affecting language learner process is the
affective factor. (Salem & Abu Al Dyiar, 2014). Hence, there
are three affective variables are argued to influence foreign
language learning; attitude, motivation and anxiety.

1.2. Literature Review and Related Studies

Foreign language anxiety has become a great concern in
foreign and second language research over the last three
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decades (Trang, 2012, p.69) due to the specific nature of
foreign language and the amount of fear and apprehension
relate to learning such languages (Horwitz. Horwitz, and
Cope 1986). In general academic anxiety can be defined as
"a unifying formulation for the collection of anxieties
learners experience while in schools" (Cassady, 2010, p.1).
Also, Zhang (2001) defined anxiety as "the psychological
tension that the learner goes through in performing a learning
task". Moreover, Scovel (1978, p. 134) defined anxiety as "a
state of the individual when he/she feels uneasiness,
frustration, self-doubt, apprehension, or worry."

Specifically, foreign Language Anxiety (FLA) is defined
as "a distinct complex construct of self-perceptions, beliefs,
feelings, and behaviors related to classroom language
learning arising from the uniqueness of language learning
process (Horwitz. Horwitz, and Cope 1986, p.128), it has
also been defined as "a phenomenon related to but
distinguishable from other specific anxieties." Clement
(1980) defined FLA as a " complex construct that deals with
learner's psychology in terms of their feelings, self-esteem,
and self-confidence."

On a related context, Maclntyre, (1994b, 1999) defined it
as "a feeling of tension and apprehension specifically
associated with second or foreign language -contexts,
including speaking, listening, and learning, or the worry and
negative emotional reaction arousal when learning or using a
second or foreign language.

Abu-Rabia (2004: 711) defined anxiety as fear, panic, and
worry". Anxiety is divided into three different types:

1. Trait anxiety, which is a personality trait (Eysenck,
1979)

2. State anxiety, which is apprehension experienced at a
particular moment in time.

3. Situational anxiety, which is anxiety experienced in a
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well-defined
1991a).

According to Horwitz, Horwitz, and Cope (1986), there is
a unique type of anxiety that is specific to foreign language
which is originated form a situation-specific anxiety. This
coincides with the results of Chen and Chang (2004) study as
it found that academic learning history as well as test
characteristics was not predictive variables of foreign
language anxiety. Young (1986) found no relationship
between state anxiety and oral proficiency in French,
German and Spanish when students' ability was controlled.
Chastain (1975) concurrently found positive, negative, and
near zero correlations between anxiety and French, German
and Spanish second language learning. While finding a
negative correlation between French students' scores on tests
and anxiety, Chastain also discovered a positive correlation
between anxiety and the scores of German and Spanish
students.

Traditionally, anxiety research has focused mainly on the
state-trait anxiety in investigating the role of anxiety in
language learning. According to such an approach, language
anxiety is a transfer of other more general types of anxiety.
Therefore, test- anxious students feel so because they fell
that they are constantly tested. Also, shy people feel
uncomfortable when asked to communicate publicly. Early
studies adopting such approach yielded conflicting results

situation (Maclntyre & Gardner,

about the effects of anxiety on achievement and performance.

(Trang, 2012, p.70)

Studying foreign language anxiety not only "contributes to
our understanding language achievement, but it also it is
fundamental to our understanding of how learners approach
language learning, their expectations of success or failure,
and ultimately why the continue or discontinue study"”
(Horwitz, 2001, p.122). FLA has adverse impact on students'
performance; it has more potential for embarrassing
themselves, frustrating their self-expression, and challenging
their self-esteem and sense of identity than almost any other
learning activities (Maclntyre, 1999, p.33).

It goes without saying that anxiety arousal could act as a
causal agent that produces individual differences in foreign
language learning. Hence, high-achievers might "freeze up"
on a test; anxiety is more to be likely a cause rather than a
consequence of poor performance. (Horwitz, Horwitz, and
Cope, 1986, Maclntyre, 1995b). On the contrary, Sparks and
Ganschow (1995) inquire whether language difficulty causes
anxiety or anxiety causes the language anxiety. In various
researches, Sparks and Ganschow (1991, 1993a, 1993b,
2007) report that it is doubtful to assure the importance
attributed to FLA in learning the foreign language.
According to Maclntyre (1995a), the relationship between
anxiety and task performance is cyclical one, each construct
leads to the other.

Foreign language anxiety is closely associated with
problems in language learning such as deficits in listening
comprehension, reduced word production, impaired
vocabulary learning, lower grades in language courses, and
lower scores on standardized tests (Howritz and Young,

1991).

In spite of the great amount of research in the field of
foreign language anxiety has not yielded a clear-cut
relationship between anxiety and foreign language
achievement (Scovel, 1978). One of the studies is the one
conducted by Awan et al., (2010) who investigated foreign
language classroom anxiety in its relationship with students'
achievement. It is revealed that language anxiety and
achievement are negatively related to each other. It is also
found that female students are less anxious in learning
English as a foreign language than male students. Speaking
in front of others is rated as the biggest cause of anxiety
followed by "worries about grammatical mistakes",
pronunciation and "being unable to talk spontaneously".

In addition, Dordinejad and Ahmadabad (2014)
investigated the relationship between foreign language
classroom anxiety and English language achievement among
male and female high school third-graders in Iran. Foreign
language classroom anxiety was found to be significantly
and negatively correlated with English language
achievement. Females were found to be more anxious than
their male counterparts.

There are certain factors that can alleviate anxiety inside
the classroom especially in foreign language learning
contexts, among such factors are the learning strategies
followed by learners and teaching strategies used by teachers.
Therefore, Wei (2007) has drawn attention to how language
learning contexts particularly affect anxiety arousal. Kondo
and Ying-Ling (2004) reported 70 basic tactics for coping
with language anxiety that cohered into five strategy
categories: Preparation (e.g. studying hard, trying to obtain
good summaries of lecture notes), Relaxation (e.g. taking a
deep breath, trying to be calm), Positive Thinking (e.g.
imagining oneself giving a great performance, trying to
enjoy the tension), Peer seeking (e.g. looking for others who
are having difficulty controlling their anxiety, asking other
students if they understand the class), and Resignation (e.g.
giving up, sleeping in class). According to Hembree (1988, p.
67), anxiety remediation has intensely focused on cognitive,
affective, and behavioral approaches. According to Awan et
al., (2010) foreign language classroom anxiety can be
alleviated through producing an encouraging and motivating
classroom environment. Also, teachers need to deal with
anxiety- provoking situations carefully.

Researching anxiety is of paramount importance for all
students in all educational stages. Anxiety for students with
learning difficulties is also important. Alleviating anxiety of
students with learning difficulties undoubtedly helps them
achieving better in academic performance. According to
Carnine, Jitendra, & Silbert (1997), individuals with learning
difficulties may not be intellectually impaired; rather, they
suffer from learning problems as a result of an inadequate
design of instruction in curricular materials (p.3).

Learning difficulties refers to two main types of problems
that adversely affect Students' learning. These types of
problems vary according to the origin of such difficulty;
learning difficulties are situated outside the child whereas
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learning disabilities are situated in the child's own cognitive
development. (Dumont, 1994)

1.3. Questions of the Study
The present study addressed three main questions:

1. Are there statistically significant differences between
the mean scores of LD students in foreign language
anxiety and academic achievement in English?

2. Are there statistically significant differences between
the mean scores of male and female LD students in
foreign language anxiety?

3. Are there statistically significant differences between
the mean scores of LD students in foreign language
anxiety based on their age level/grade?

2. Method

2.1. Participants

A total of 450 students with learning difficulties in the
mainstream schools in the State of Kuwait. Those students
were selected from four main grades; fourth, fifth, eighth and
ninth grade. The participants consisted of 118 fourth grade
(82 females, 36 males), 106 fifth grade (70 females, 36
males), 108 eighth grade (64 females, 44 males), and 118
ninth grade (54 females, 64 males). The students' English
language proficiency level is very high compared with their
learning difficulties. Students' ages ranged from 9 to 13. The
classes were dominated by female students, with a
male-female ratio of 180:270 ( see table 1).

Table 1. Participants profile

gender
Total
Female Male
Fourth 82 36 118
Fifth 70 36 106
Grade
Eighth 64 44 108
Ninth 54 64 118
Total 270 180 450

School curricula varied according to the school year,
fourth and fifth-year met five times a week for what is called
"four skills" classes (using an ESL textbook series published
by Longman Publishing Co., Fun with English for the
Primary Stage, fourth and fifth, and Over to You for the
Intermediate Stage that consists of a students' book. A
workbook, a video activity book, a CD-ROM, class audio
cassettes, and a videotape). Eighth and ninth-year students
receive six distinct classes per week, including intensive
reading, extensive reading, grammar, writing, speaking, and
listening.

2.2. Materials

Foreign Language Classroom Anxiety Scale (FLCAS)
(Horwitz et al., 1986) was used to assess students degree of

anxiety when learning English as a foreign language inside
the classroom in terms of three subscales; communication
apprehension, fear of negative evaluation, and state anxiety.
The FLCAS consisted of 33 items that were designed on a
five-point Likert Scale, ranging from "strongly agree" to"
strongly disagree". In order to ensure accurate responses on
the scale, an Arabic-translation of FLCAS was provided to
the participants.

A standardized test in English language as a foreign
language was designed and displayed to jury members in the
field of language testing to be sure of its reliability and
validity. The total score of such a test is 60 points.

2.3. Procedures

The FLCAS as well as achievement test were
administered in the second semester of 2015. Students were
asked to respond to the FLCAS questionnaire accurately and
to ask their teacher once they encountered difficulties in
understanding the scale items. After excluding students who
did not fill in the questionnaire thoroughly and considered
"drop out". The number of dropped out students was not
large as the percentage of drop out students was 2.5%.

Data collection was for the most part successful for each
target group, with 97.8% of the fourth grade, 96.2 of the fifth
grade, 95.3% of the eighth grade, and 94.9 of the ninth grade.

2.4. Data Analysis

The reliability of the two instruments was determined
using Cronbach's a. And a principle component analysis was
carried out to analyze construct validity. Also, independent
group t-test as well as Analysis of Variance (ANOVA) were
used to assess the differences between mean scores. An a
level of 0.05 was set for all statistical procedures.

3. Results

3.1. Reliability of the FLCAS and the Achievement Test

Table 2. Descriptive statistics of the FLCAS and achievement test

Statistics FLCAS Achievement Test

Range 63.00 46.00

Min. 66.00 13.00

Max. 129.00 59.00

Mean 99.5667 44.52

Standard Deviation 16.11971 11.83520

Variance 259.845 140.072
Skewness -.089- -1.018-
Kurtosis -.790- .047

Internal consistency was computed for each of the two

main scales. Cronbach's alpha for the FLCAS was 0.81
(N =450, M =99.57, and S.D. = 16.119) and the Cronbach's
alpha for the achievement test was 0.43 (N =450, M =44.52,
S.D. = 11.84). Kurtosis and skewness help determine
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Table 3. Cronbach Alpa Indexes for the three Factors Identified

-0.790 and normal for the achievement test 0.047 and the Fact I Cronbach
skewness was -0.089 for FLCAS and -1.018 for the actor ems Alpha
achievement test. Indicating that it is not normal for FLCAS icati
s Communication |, 4 o'14 15 182427,29,30,32 69
and normal for the achievement test. See Table 2 for apprehension
descriptive statistics of the FLCAS and achievement test. Test anxiety 3,5,8,10,11,12,16,17,20,21,22, -
. . X .
As stated beforehand, FLCAS consisted of three main 25,26,28

subscales namely communication apprehension, test anxiety Fear on negative

. . : 2,7,13,19,23,31,33 .67
and fear on negative evaluation. See Table for Cronbach alpa evaluation

indexes for the three factors.

3.1.1. Principle Component Analysis of the FLCAS

Table 4. Results of factor analysis for FLCAS

Initial Eigenvalues
No Components
Total Total Total
1 I never feel quite sure of myself when I am speaking in my foreign language class. 7.634 23.135 | 23.135
2 I don't worry about making mistakes in language class. 2.746 8.323 31.457
3 I tremble when I know that I'm going to be called on in language class. 2.566 7.776 39.233
4 I frightens me when I don't understand what the teacher is saying in the foreign language. 2.140 6.485 45.718
5 It wouldn't bother me at all to take more foreign language classes. 1.689 5.119 50.837
6 During language class, I find myself thinking about things that have nothing to do with the course. 1.627 4.931 55.768
7 I keep thinking that the other students are better at languages than I am. 1.547 4.689 60.457
8 I am usually at ease during tests in my language class. 1.459 4.422 64.879
9 I start to panic when I have to speak without preparation in language class. 1.271 3.851 68.729
10 I worry about the consequences of failing my foreign language class. 1.106 3.352 72.081
11 I don't understand why some people get so upset over foreign language classes. 1.047 3.172 75.253
12 In language class, I can get so nervous I forget things I know. 921 2.792 78.045
13 It embarrasses me to volunteer answers in my language class. 815 2.471 80.516
14 I would not be nervous speaking the foreign language with native speakers. 747 2.265 82.781
15 I get upset when I don't understand what the teacher is correcting. 712 2.159 84.940
16 Even If I am well prepared for language class, I feel anxious about it. .624 1.891 86.831
17 I often feel like not going to my language class. .590 1.787 88.618
18 I feel confident when I speak in foreign language class. .547 1.659 90.277
19 I am afraid that my language teacher is ready to correct every mistake I make. 454 1.374 91.651
20 I can feel my heart pounding when I'm going to be called on in language class. 428 1.298 92.949
21 The more I study for a language test, the more confused I get. 398 1.207 94.156
22 I don't feel pressure to prepare very well for language class. 312 .945 95.100
23 I always feel that the other students speak the foreign language better than I do. 268 813 95914
24 I feel very self-conscious about speaking the foreign language in front of other students. 256 775 96.689
25 Language class moves so quickly I worry about getting left behind. 198 .601 97.290
26 I feel more tense and nervous in my language class than in my other classes. .193 .585 97.875
27 I get nervous and confused when I am speaking in my language class. 162 490 98.365
28 When I'm on my way to language class, I feel very sure and relaxed. 133 403 98.767
29 I get nervous when I don't understand every word the language teacher says. 127 385 99.153
30 I feel overwhelmed by the number of rules you have to learn to speak a foreign language. .094 283 99.436
31 I am afraid that the other students will laugh at me when I speak the foreign language. .083 251 99.688
32 I would probably feel comfortable around native speakers of the foreign language. .056 171 99.858
33 I get nervous when the language teacher asks questions which I haven't prepared in advance. .047 142 100.000

Extraction Method: Principal Component Analysis
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A principle component analysis with varimax rotation
produced eleven factors with eigenvalues greater than one.
To retain all eleven factors would create a model too
complex for our purposes, consequently a smaller number of
factors was extracted. Close inspection of scree plot of the
eigenvalues for this study showed that the plot turned left
following factor two. The last four factors were then
discarded based on low factor loadings and communalities.
The study is based on the single factor loading as the first
factor represents 30.7% of the variance included items
related to anxiety, fear, and pressure related to performance
in the English classroom. See Table 4 for details of each
factor.

3.1.2. Sampling Subjects

The factors emerging from factor analysis are affected by
subjects. The homogeneity of the subjects is assured through
the factor loadings. Since we are trying to investigate the
anxiety in relation to academic achievement, decision was
made to pool all participants together for the factor analysis.
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It is clear that homogeneous samples lower variance and,
consequently, factor loadings. (Matsuda and Gobel, 2004).
See figure 1 for scree plot of the factor analysis.

3.2. T-test

A gender-based independent samples t-test was calculated
in order to assess the significance of differences between
students' responses on FLCAS and their scores on
achievement test. Close inspection of Table revealed that
female students have higher levels of anxiety than their male
counterparts. See Table for descriptive statistics of anxiety
subscales based on gender.

The t-test indicated that there were no significant
differences at p < 0.05 level at any of the three anxiety
subscales; Communication apprehension (t=1.788, p=.074),
Fear on negative evaluation (t = 1.414, p = .158), Test
anxiety (t =2.422, p =.016). In other words, the participants'
responses, males and females, by t-test yielded that there
were no significant differences in genders on the English
final test. See Table 6 for independent samples t-test.

Scree Plot

5

Eigenvalue
i

o

T T
1234567

r7T 1T T 1T T T T T T T 17T T 1T T T T T T T T T T T T 1
8 91011121314 131617 18192021 2223 24 2526 27 2629 3031 3233

Component Number

Figure 1. Scree plot of the factor analysis

Table 5. Comparison of Mean and Standard Deviation for Different genders on the English scores (N=450)

Scale gender N Mean Std. Deviation Std. Error Mean

Communication apprehension female 270 32.8704 5.78759 35222
Test anxiety male 180 31.9167 5.15337 38411
Fear on negative evaluation female 270 46.3704 7.80881 47523
Communication apprehension male 180 453333 7.33477 54670
female 270 21.6296 5.58242 33974

Test anxiety
male 180 20.3611 5.22752 38964




174 Mahfouz Abdelsattar Abuelfadl:

Anxiety as a Predictor of Academic

Achievement of Students with Learning Difficulties

Table 6. Independent samples t-test

Independent Samples Test

Levene's Test
for Equality t-test for Equality of Means
of Variances
Scales 95% Confidence
. S . d Sig. Mean Std. Error Inteirval of the
& (2-tailed) | Difference | Difference Difference
Lower Upper
Equal variances | 500 | 34 | 1788 | 448 074 95370 53337 | -.09451- | 2.00191
Communication assumed
apprehension i
PP Equal variances 1.830 | 412508 068 95370 52115 | -07074- | 197815
not assumed
Fear on Equ;lsf;?é‘ces 938 | 333 | 1414 | 448 158 1.03704 73352 | -40453- | 247860
negative Eaval vart
evaluation qual vaniances 1432 | 399.813 153 1.03704 72438 | -38703- | 246111
not assumed
Equal variances | = )10 1 530 | 2420 | 448 016 126852 52379 23913 | 229791
) assumed
Test anxiety Eoual vart
qual variances 2454 | 400.570 015 1.26852 51695 25205 | 228479
not assumed
Table 7. Descriptive statistics of ANOVA (anxiety based on grade)
95% Confidence
Interval for Mean
Std. Std. Lower Upper . .
Grade N Mean Deviation Error Bound Bound Minimum Maximum
fourth 118 99.4576 16.36269 1.50631 96.4745 102.4408 66.00 129.00
fifth 106 1.0032E2 16.42156 1.59500 97.1582 103.4834 66.00 129.00
eighth 108 98.8426 15.99425 1.53905 95.7916 101.8936 66.00 129.00
Ninth 118 99.6610 15.88916 1.46272 96.7642 102.5578 66.00 129.00
Total 450 99.5667 16.11971 75989 98.0733 101.0601 66.00 129.00
Table 8. ANOVA of the variance in anxiety based on grade
Sum of Squares Df Mean Square F Sig.
Between Groups 119.353 3 39.784 152 928
Within Groups 116551.147 446 261.325
Total 116670.500 449

3.3. ANOVA

One-way analysis of variance (ANOVA) was conducted
to compare the anxiety scores of the LD students in four
different-staged groups; the fourth, fifth, eighth and ninth
grades. See Table 7 for descriptive statistics of ANOVA
(anxiety based on grade).

Close inspection of Table reveals that there were no
statistically significant differences in the mean scores of
participants depending on their age/grade (F=.152, p=.928).
See Table 8 for ANOVA of the variance in anxiety based on
grade.

3.4. Correlation

Bivariate correlation coefficients were conducted to assess

the correlation between anxiety students experience and the
students' performance in English language. The participants'
levels of foreign language classroom anxiety were
determined after consulting Horwitz, the developer of
FLCAS and calculating the mean score of FLCAS as 99.56
(total FLCAS divide on the number of items, 33). In order to
explore the relationship between foreign language classroom
anxiety and English achievement, Pearson product-moment
correlation coefficients was run to answer whether
statistically significant relationship existed between foreign
language classroom anxiety and achievement. The results
from Pearson product-moment correlation coefficients
between FLCAS scores and English scores are exemplified
in Table 9.
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Table 9. Correlation coefficients between FLCAS scores and English scores

.. Fear on
. Communication . Test .
Anxiety . negative . achievement
apprehension . anxiety
evaluation
Pearson 1 324" 284 248" 321"
Correlation
Achievement Sig. (2-tailed) 1000 1000 000 1000
N 450 450 450 450 450
Pearson 324" 1 846" 908" 820"
Correlation
Anxiety Sig. (2-tailed) 000 1000 .000 .000
N 450 450 450 450 450
CPearls".“ 284 846" 1 660" 556"
Communication orrelation
apprehension Sig. (2-tailed) .000 .000 .000 .000
N 450 450 450 450 450
Cpearls".“ 248" 908" 660™ 1 610"
Fear on negative orrelation
evaluation Sig. (2-tailed) .000 .000 .000 .000
N 450 450 450 450 450
Pearson 3217 820" 556" 610" 1
Correlation
Test anxiety Sig. (2-tailed) 000 1000 .000 .000
N 450 450 450 450 450

**_ Correlation is significant at the 0.01 level (2-tailed).

Preliminary analyses were performed to ensure no
violation of the assumptions of normality, linearity and
homoscedasticity. There was a positive relationship between
total FLCAS scores and English scores (=.321"", N=450,
p < 0.05), which indicates that the more LD students are
anxious, the higher they achieve during an academic term. In
addition, significantly positive relationship was also found
among the total English score and the three-subscale FLCAS
scores.

Among them, the correlation coefficients of the English
score had relatively low correlations with the subscales of
the fear of negative evaluation (r=.284"", p < 0.05), and test
anxiety (r = .248"", p < 0.05) whereas it is higher with the
subscale of communication apprehension (r = .324",
p <0.05).

Logically, it is supposed that students with lower English
scores tend to have higher rates of anxiety. Yet, the findings
of the study revealed that students with higher anxiety rates
tend to have high achievement test scores. Namely,
quantitative data indicated that all the foreign language
anxiety subscales were positively correlated with English
achievement. As expected, the FLCAS subscale scores had
much higher correlations with the total FLCAS scores.
Rather, the three subscales had high correlations
(.846%*, .908**, .820** respectively, p < 0.05) with the
FLCAS scores.

4. Discussion

The findings of the study are not consistent or in line with

the literature reviewed except for that females are more
anxious than their male counterparts. Almost all studies
reviewed have shown that foreign language anxiety was
found to be significantly and negatively correlated with
English achievement such as the studies of Dordinejad and
Ahmadabad (2014) and Awan et al., (2010), Gardner (1997),
Horwitz (2001), Park and Lee (2005), Liu (2006), and
Atasheneh & Izadi (2012). In contrast with the results of the
previous studies, findings of the current study revealed that
there is a positive correlation between anxiety and academic
achievement. This means that the more anxiety LD students
have the higher scores they achieve. This may be explained
as we were dealing with exceptional sample of students.
Students without learning difficulties do their best to achieve
their academic goals to satisfy their parents. Motivation lays
behind exerting much effort to achieve academic goals
which subsequently results in anxiety symptoms. According
to Waseem and Jibeen (2013), instrumental motivation is a
significant contributor towards second language anxiety,
including fear of negative evaluation, speech apprehension,
fear of tests and anxiety of English classes, whereas
integrative motivation only contributed towards fear of
negative evaluation. This coincides with other studies results
that revealed that more instrumental motivation than
integrative motivation in situations where English is a
perquisite for progress and economic benefits.

Another astonishing point about results obtained from the
study us that there are no statistically significant differences
in the scores of participants based on the age/grade factor.
Students with learning difficulties have the same symptoms
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of difficulties even though they are of different age.

However, in accordance with literature reviewed females
are found to be more anxious than males based on their
self-report responses in the FLCAS. It is argued that gender
played an important role in students' classroom performance
(Matsuda & Gobel, 2004).

5. Implications

Results of the study have revealed that LD students are of
special nature. Those students have distinguished
psychological characteristics compared with normal students
at the same age. Thus, it is recommended that more studies
should be directed to the field of anxiety in the field of
learning difficulties.
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