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Abstract In 2003, Azusa Pacific University Teacher Education Department began research aimed at gauging the
dispositions of their teacher credential candidates. To meet their obligation as a Christian university, an NCATE accredited
Schoolof Education,and a Teacher Credential program with the State of California, the program was directed to evaluate that
teacher candidates know and can demonstrate the content knowledge, pedagogical knowledge and skills, professional
knowledge and skills, and professional dispositions necessary to help all students leamn. Initially the project piloted a system
wide process to measure the dispositions of their teacher credential candidates based on a generic criteria set and rubric. Data
was collected and analysed. However in light of conflicting research found in the literature from the field, concerns arose
regarding whether the current instrument was actually measuring the appropriate critical attributes of teacher dispositions.
Consequently the researchers undertook a three year project to examine on the nature of dispositions; their place and
importance in the development of teacher candidates; and the challenges of following the NCATE mandate. Input was
solicited from local, regional, national, and international stakeholders to initially examine an instrument developed by
researchers in North Carolina. As a result of analysis of both quantitative and qualitative data, a list of essential criteria that
could be used to effectively measure teacher candidate dispositions emerged. Consequently a more reliable measure of
candidate dispositions is currently in use as part of a comprehensive program of using Dispositions to guide and measure

teacher candidates.
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1. Introduction

This article will detail the journey a teacher education
department undertook to effectively measure the
professional dispositions of their credential candidates that
are necessary to help students learn.The reasons for such a
journey are multi-faceted. As a Christian university there is a
strong commitment to develop ethical, responsive, and
informed candidates to advance for teacher credentialing. As
an NCATE (National Council for Accreditation of Teacher
Education) accredited program, the School of Education is
mandated to evaluate to what extent “Candidates preparing
to work in schools as teachers or other school professionals
know and demonstrate the content knowledge, pedagogical
content knowledge and skills, pedagogical and professional
knowledge and skills, and professional dispositions
necessary to help all students learn.”[1]At the same time
there is a need to adequately and accurately measure
candidates on dimensions, skills and abilities that are integral
parts of the California Standards for the Teaching Profession
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[2]. The CSTP is a comprehensive and cohesive framework
for teacher quality in which TPEs (Teacher Performance
Expectations) describe what teachers need to know and be
able to do before receiving a preliminary credential. Some
aspects of the CSTPs, particularly in TPE 12 — Professional,
Legal, and Ethical Obligations, have been difficult to reliably
measure.

o Candidates for a Teaching Credential take
responsibility for student academic learning outcomes.

@® They are aware of their own personal values and
biases and recognize ways in which these values and biases
affect the teaching and learming of students. They resist
racismand acts of intolerance.

@ Candidates appropriately manage their professional
time spent in teaching responsibilities to ensure that
academic goals are met. They understand important elements
of California and federal laws and procedures pertaining to
the education of English learners, gifted students, and
individuals with disabilities, including implications for their
placement in classrooms.

@ Candidates can identify suspected cases of child abuse,
neglect, or sexual harassment. They maintain a non-hostile
classroom environment. They carry out laws and district
guidelines for reporting such cases.
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® They understand and implement school and district
policies and state and federal law in responding to
inappropriate or vio lent student behaviour.

@® Candidates for a Teaching Credential understand and
honour legal and professional obligations to protect the
privacy, health, and safety of students, families, and other
school professionals.

@ They are aware of and act in accordance with ethical
considerations and they model ethical behaviours for
students.

@ Candidates understand and honour all laws relating to
professional misconduct and moral fitness.

While these dimensions appear self-evident in some
respects, they are problematic in others. Define how personal
biases affect the teaching and learning of their students? One
has limited evidence from which to evaluate such a
dimension. How does one act “in accordance with ethical
considerations and model ethical behaviour to students’?
Responses may differ radically yet as an institution is called
upon to make measurements and predictions to the best of
their ability.

2. Study Development

An initial set of observable behaviours indicative of the
requisite dispositions were identified and a rubric was
developed to measure those dispositions on a four point scale.
Based on a four point rubric with four representing
consistent behaviours in alignment with the specific
disposition, the first internal data collection results,shown in
Table 1, indicated that a majority of students were meeting
the standards that had been articulated.

Table 1. Fall 2008 Student Dispositions Rubric Score Results

Rubric
Dispositions Score
1 2 3 4
AttendanceisPrompt | w30 | 6000 | 16.00% | 83.00%
and Consistent
Tﬁ?éﬂpﬁy"rk 100% | 200% | 17.00% | 80.00%
D‘SpAli“t/;Eg;S‘twe 000% | 185% 825% | 89.90%
Paticipatesin Class | 000 | 23105 | 13.04% | 84.65%
Discussions
Displays
Characteristicsof a 033% 0.17% 924% 90.26%
Life-long Leamer
Demonstrates
Coi]};’;zts'ilﬂ;efor 030% | 1.00% | 700% | 91.70%
Others
Is Ethical in Dealing
with the Instructor | 020% | 0.30% 560% | 93.90%
and Peers
=606

Despite the strong results evidenced in the initial data, the
department continued to struggle with several issues from

which a subsequent objective emerged — to determine if
whatwas being done to measure dispositions was credibly
informed by research in the field. An extensive review of the
literature was undertaken at that time to broaden perspectives
and knowledge of how others might approach the problem.

What was uncovered was that this area of study is not
without controversy[3]. Some of the research points to the
presumption that there is a connection between teacher
dispositions and the consequent development of student
dispositions wherein the teacher acts as the exemplar4].
Moreover, that there is something unique about teaching and
“teacher” that extends beyond the acquisition of knowledge,
pedagogy, and skill development requisite for job
performance[5].

A cautionary stance for the consideration of disposition as
part of teacher evaluation is that this implies a role of teacher
preparation  programs as  “gatekeepers”  ultimately
determining who should be entitled to teach. Furthermore,
critics of the inclusion of disposition as part of an assessment
and accountability aspect of teacher education candidates
deem disposition although not entirely useless, to be a
“superfluous construct in teacher education”[6].Additionally,
while there may be a connection between teacher behaviour
and expectations, to propose or assume a causal relationship
between teacher behaviour and that which was the catalyst
for the behaviour - disposition - is beyond the scope of
current research.

Apparent in the literature is the absence of not only an
agreed upon definition of disposition but an operational
definition as it pertains to teacher identity or teacher
characteristics.  Flowers  describes  disposition  as
multidimensional consisting of professionalism, teaching
quality, and relationship with others[7],[8]. Villegas defines
dispositions as tendencies for individuals to act in a
particular manner under certain circumstances based on their
beliefs[11]. However, there is common ground amongst
several engaged in disposition research and that is that
disposition consists of traits and talents that can be
developed and honed; that it is a tendency towards positivity,
patience, compassion, self-reflection, engaging in equitable
teaching practices, and competence[14],[ 15].

Teaching is a profession with certain moral and technical

expectations[5] and disposition embodies virtues of
character used to describe the practice of teaching.
Ultimately, we want teachers to be practically wise[4], and it
is the interdependent relationship between practical wisdom
(virtue of the intellect) and virtue of character traits and
dispositions that makes continued research in this area
compelling.

Based on the extensive literature review and continued
discussion throughout the Teacher Education department, it
was determined that the criteria needed to be articulated
more clearly and all faculty including adjuncts received
training on the use of any evaluation rubric. The revised
rubric was also intended to inform teacher candidates of the
importance of establishing and maintaining appropriate
dispositions, Table 2.
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Table 2. Disposition Assessment Rubric - Student Dispositions Rating Rubric

Disposttions in Teacher Education: Complex but Comprehensible

Criteria 4 3 2 1
Consistently
demonstrates a pattem of | Regularly demonstrates a Attimes demonstrates .
. . . . Consistently demonstrates a
. professional behaviour pattern of professional unprofessional .
Commitment . . . . . . pattern of unprofessional
. with respect to issues such | behaviour with respect to behaviour with respect . h
to professional . . behaviours with respect to
as regular attendance, no issues such as attendance, to absences, tardiness, .
program . . . . ; absences, tardiness, and late
tardiness, and task tardiness, and high quality and late or incomplete .
. . or incomplete tasks.
completion task completion tasks.
of the highest quality
. . Interactions and attitude may
Consistently interacts . . .
. Regularly interacts . . be at times, negative,
.. appropriately and . .. Attimes interacts . .
Posttive o . appropriately and positively . . demeaning, sarcastic,
. positively with others - . negatively with a lack of . .
attitude . with others demonstrating combative or otherwise
demonstrating a deep respect for others. . .
respect for all people inappropriate.
respect for all people
C0n51ster.1tly paﬁl(npatgs Regularly participates and Seldom participates or
and contributes to class in . . . -
contributes to class in ways contributes to support Never participates or
ways that support the . .
Class dd srat that support the group, and the class and is contributes to support the
Participation group, and demonsrates demonstrates an interest in | sometimes indifferent to | class and is indifferent to the
an eagemess for the
the coursework andthe the coursework and coursework and processes.
coursework and the
processes. processes.
processes.
Consistently
demonstrates hi Attimes demonstrates
. gh Regularly demonstrates .
expectations for all : . low expectations for
high expectations for Demonstrates no or low
students; evaluates self . students; seldom . .
. . .. students; evaluates self and expectation for students; is
Professional with critical lens and uses evaluates selfto e
uses resultsto generate unable or mnwillingto
character results to generate . generate personal and
. personal and professional . evaluate self for
personal and professional . L. professional .
. improvement; with a . improvement.
improvement; and R . improvement; and lacks
. passion for teaching. . .
expresses a passion for a passion forteaching.
teaching.
Consistently behaves in Regularly behaves in ways | Attimeshas behaved in . .
. ways that reflect both a Consistently behaves in
Attitude . . that reflect both an ways that reflect a lack
. superior understanding . . ways that reflect a lack of
of service . understanding and a of commitment to serve .
and a commitment to . commitment to serve others.
commitment to serve others. others.
serve others.
Consistently models Reoular] del | At times has
Ethical personal integrity in cgular’y modets persona demonstrated a lack of Has dealt deceitfully with
. . . . integrity in dealing with . ..
Interaction dealing with others, is . personal integrity in others; untrustworthy, and
X others, is honest, and R R .
and behaviour honest, trust-worthy and d dabl dealing with others, and -unreliable.
can be depended upon. cpendable. may lack dependability.

Credential candidates received a copy and advisors
reviewed and discussed the document with them face to face.
At the conclusion of each coume, instructors completed
candidate and submitted them for review by the Program
Directors. Additionally, the Dispositions Rating sheets are
included in each class syllabus or on the class website so that
candidates were kept aware of the expectations throughout
their program. Candidates whose results indicated
particular challenges were called in to meet with the Program
Directors to discuss their match for the program.

3. Data Collection and Analysis

A smaller random sampling of candidates from the
2009-2010 Single Subject Credential Program was examined
and results compared to the 2008 results. Table 3 shows the
2009-2010 percentages with the 2008 results directly below
in Table 4 for comparison purposes. Note the rewording of

the evaluation criteria. The results are still strong, and while
there seems to be a consensus within the faculty that the
results are more realistic, lingering concern surrounds the
issue of whether this instrument yet gives the department the
information they need to be proactive with students
regarding the professional dispositions necessary to help all
students learn.

As new teachers are educated with a practical skill set for
teaching, there is also the desire that they actively seek
life-long learning and knowledge; cultivate an open
approach to diversity and collaboration; and strive for
professionalism, and personal integrity. We chose to focus
on characteristics believed to shape Ethical, Responsive,
and Informed teacher candidates and came to agreement on
the position that certain behaviours can become reliable
indicators for predictable patterns of dispositions. When
dispositions are viewed as attributes of nature, character,
temperament, and outlook that translate into observable
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behaviours, certain assumptions must be recognized to exist Table 5. CER Criteria (alpha order)
within this position. We accepted as true that dispositions Appearance and dress
can be developed, measured, remediated, and matured but Attendance
the challenge remained to identify, classify, and finally to Classroom management
measure subjectively those traits that are research based and Confidentiality
have generally accepted operational definitions. Cooperation
g y P p P
Effectiveness
gca(l))rlg }3{'65311(3(5)9-2010 Single Subject Credential Student Dispositions Rubric Flexibility (Intellectual and Practical)
Initiative
Dispositions 1 2 3 4 Language
Commitment to 000% | 17.00% | 20.00% | 63.00% Organization
Professional Program Poise/attitude
Positive Attitude 0.00% 3.00% | 16.00% [ 81.00% Rapport
Class Patticipation | 0.00% | 2.00% | 22.00% | 76.00% Responsive to feedback
i Sensitive to diversity
Pg’}fz:‘ci’;al 000% | 000% | 0.00% | 73.00%
Table 6. CER Assessment Criteria - Classified
Attitude of Service 0.00% 0.00% | 20.00% | 80.00%
- - . . . Teaching | Relationship
Ethical Interact
a;c;l B‘Ialhearvai OL(;HS 000% | 6.00% | 13.00% | 81.00% Criteria Professionalism Qualities with Others
=134 Ap%iaer::lce 93% 0% 7%
. . Attendance 93% 0% 7%
Table 4. Fall 2008 Student Dispositions Rubric Score Results Classroom
_ 5% 80% 15%
Dispositions 1 2 3 4 Management
‘Attendance is Prompt ] : ] ] Confidentiality 51% 0% 49%
and Consistent 0.33% | 1.00% | 16.00% | 83.00% Cooperation 1% 9% 80%
Turns in Work 100% | 2.00% | 17.00% | 80.00% Effectiveness 2% 92% 3%
_Promptly Flexibility -
Dlsplay§ Positive 0.00% 1.85% 825% | 89.90% both itellectual 26% 51% 23%
: Attnud'es and practical
Paﬁgﬁ?uzzigln?ass 000% | 231% | 13.04% | 84.65% Initiative 43% 43% 14%
- Organization 18% 78% 3%
Displays Poise/Attitud 43% 20% 37%
Chanacteristicsofa | 033% | 0.17% | 924% | 90.26% o1se/Attitude 0 0 o
Life-long Leamer Rapport with 12% 23% 65%
Demonstrates m Oth"?s
Christ-like . . . . esponsive to 42% 12% 46%
Compassion for 030% | 1.00% | 7.00% | 91.70% Feedback
Others Sensitive to 14% 28% 58%
Is Ethical in Dealing Diversity
with the Instructor 020% 030% 5.60% 93.90% Use of 48% 40% 12%
and Peers Language
n=606 n=65

The researchers created a format to collect data from local,
regional, national, and international groups and in order to
examine some of the assumptions regarding teacher
dispositions groups of educational leaders were asked to
considered the assessment criteria from the Clinical
Experience Rubric (CER), a research based instrument
designed to assess pre-service dispositions in the earliest
stages of professional teacher development[8]. Based on
INTASC Standards, the CER is generally utilized prior to
Student Teaching[12].

After a series of workshops, presentations to stakeholders,
and facilitated discussion the collective data was analysed to
enable the researchers to construct a more reliable instrument
that incorporates the “professional dispositions necessary to
help all students learn”. Table 5 shows the criteria in alpha
order that are measured using the CER.

In order to more tightly focus the exemplars of the
identified attributes, data froma wider variety of stakeholder
groups, including faculty members, mentor teachers, student
teaching supervisors, and school district personnel the
groups was solicited. Since “qualitative findings can be
themes, patterns, concepts, insights, understandings”[9]
groups were asked to brainstorm exemplars and classify
themanchored to the themes identified in the literature. The
groups were asked to classify the criteria according to three
significant themes in teaching: professionalism (P),
teaching qualities (TQ), and relationships with others (R).
The multiple data collections were compiled and analysed.
[10] Table 6 reflects their collective classifications.

Based on those group discussions, additional criteria
were added for consideration. Table 7 reflects the
classification of these.
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Table 7. Additional assessment criteria
Table 8. Assessment criteria arranged by the factors in rank order
Openness 15% 10% 75%
Timeliness 939% 49, 39 Professionalism Appearance/Dress
. Attendance
Pers(g):sjgrhl‘llt;%relty 65% 9% 26% Timeliness
Belief that all Integrity/Congruence
Students can leam 19% 66% 15% Confidentiality
Fairness 19% 39% 42% Use of language
Initiative
Table 8 shows all the assessment criteria arranged by the Poise/Attitude
factors in rank order. — -
Group members were then asked to articulate what that Teacher Qualities Effedtiveness
e . . )y Classroom Management
criteria  “might look like in a classroom” and the Oreanization
information they provided was utilized to create operational Belicf that all students can leam
definitions of each of the criteria. Flexibility
Use of Language
Initiative
Fairness
Relatlc(;lz}?}c}rf with Cooperation
Openness
Rapport
Sensitive to Diversity
Confidentiality
Responsive to feedback
Fairness
Poise/Attitude

Table 9. Dispositions - Exemplars

Professionalism Representative behaviours include but are not limited to:
Timeliness .Arrives to class and subn.lits assignments ont@e. Submits assignments priortf) any absences and/or follows up to
immediately complete missed work. Makes prior arrangements when absence is necessary. Makes arrangements to
secure handouts or materials presented in class.
Appearance/dress Appearance and dress are appropriateto the professional setting.

Personal Integrity/Ethics

Honest in dealing with others. Operates from a system of moral principles that govem appropriate behaviours and
conduct. Trustworthy and can be completely depended uponto keep hisher word. Scrupulous in correctly crediting all
sources in written work.

Responsive to review of

Seeks, accepts, and reflects upon feedback from peers, supervisors, faculty, students and students’ families.

performance/actions Self-regulates and modifies professional behaviour based upon feedback.
Teaching Qualities Representative behaviours include but are not limited to:
Effectiveness Efficient, able to secure the desired or intended results, fully equipped and ready for action
s Completes required work, generates and pursues opportunities to expand knowledge, skills, and abilities. Applies
Initiative . . . . . . L
knowledge to other situations and makes connections with previous learning. Asks questions showing intellectual
interest. Seeks to extend understanding through higher level thinking.
Organization Able to productively coordinate components ofthe program and classroom including tasks, assignments, projects,

groupwork. Proactively attends to situations asthey arise.

Use of Language

Demonstratesthe ability to communicate effectively whether in writing or speaking. Maintains high quality in written
works through editing and revising for spellingand grammar. Utilizes academic language appropriate to teaching
assignment and/or subject area.

Belief All Children Can Learn

Demonstrates apositiveattitude about all students’ ability to leam and achieve at high levels. Is a passionate advocate for
students’ educational needs, offering exemplary assistance to children and families.

Relationship With Others Representative behaviours include but not limited t0:
. Participates and contributes to the class in ways that support the group, and demonstrates an eagerness for the
Cooperation
coursework and processes.
Confidentiality Can be depended upon to honour confidences and information about others.
Fairness Exhibits a consciousness ofthe need to treat all view- points alike, without referenceto one’s own feelings or vested

interests. Adheres to intellectual standards without reference to one’s own advantage or the advantage of one’s group.

Positive Rapport with Others

Actively seeks interaction with a variety of other people. Has compassion for others, putting their needs ahead of
his/her own. Listens actively, values opinions of others.

Sensitive to Diversity

Values and respects individual differences and includes family and community cultural contexts within the foundation
for teaching. Employs strategies to ensure that all populations have equal access to educational opportunities.

Able to Give and Receive
Feedback

Communicates clearly and appropriately with students and families. Utilizes effective feedback strategies to inform
students. Self-regulates and modifies professional behaviour based upon received feedback.
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4. Program Overview

The combination of quantitative and qualitative methods
provided us with formative information to use in program
improvement and evaluation.[15] The subsequent redesign
moved us to a developmental approach that provides both
maximized support for our students and ethical gatekeeping
for the profession. Students sign off a Student Dispositions
Agreement at their initial advisement into the program
when advisors review the document and discuss the
importance of establishing and maintaining appropriate
dispositions.Additionally, the Student Dispositions Rating
sheets are included in each class syllabus or the online
course site for each class so students review and are kept
aware of the expectations throughout their program.

When dispositional“challenges” become evident in
candidate behaviour, faculty have been trained to deal
immediately with students through one to one conferencing
to develop a remediation/intervention plan. At the
conclusion of each course, instructors rank each student on
how well they have met program expectations and submit
student ratings on every student to their appropriate
Program Director. Program directors monitor quarterly
results across their programs for behavioural trends and
problem spots and meet with students for whom
remediation has been unsuccessful.

5. Future Study Recommendations

@Partner directly with schools to examine new teacher
dispositions/behaviours anticipating that teacher evaluation
processes are moving to capture similar data for challenged
or unsuccessful teachers.

@®Expand work with existing administrators to collect
data on their expectations and current findings in order to
research additional implications for school improvement
and student success.

® University wide implementation for faculty
emp loyment, promotion, and evaluation. (already in process)

@ Develop tools for use with additional screening at
initial advisement for new candidates.

@Partnerships with other IHE to develop programs /
processes/procedures for faculty and students.

6. Conclusions

The comprehensive use of this dispositional process
allows us:

1. To educate our candidates
expectations of the field;

2. Encourage and support students early and throughout
their preparation, and

3. In some cases has given us the data to counsel
inappropriate students out of the program.

As institutions continue to consider that if “certain
behaviours are reliable indicators for predictable patterns of

on the behavioural
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desired dispositions”- the question of how these indicators
can be measured will continue to be asked. This study
provides a model for how institutions can advance as they
struggle with the issues of measuring attributes like fairness,
a belief that all students can learn, personal integrity,
congruence in word and deed, as well as openness.
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