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Abstract  The study investigated the relationship between school incentives and effectiveness of student councils in 

promoting discipline in secondary schools in Bondo sub-county, Kenya. The study was based on functional leadership theory. 

The study was based on mixed method approach. The study uses Concurrent triangulation design within the mixed method 

approach. The study targeted 1636 prefects, 280 teachers, 43 principals, 43 school captains and 49 deputy principals in 43 

secondary schools in Bondo sub-county. A sample size of 491 prefects, 86 teachers, 13 principals, 13 school captains and 15 

deputy principals was obtained. Questionnaires were used to obtain data from prefects and teachers while an interview 

schedule was used to obtain information from principals, school captains and deputy principals. To ensure face, content and 

construct validities of the research instruments, supervisors and members of the school of Education at Jaramogi Oginga 

Odinga University of Science and Technology who are experts in this area of study scrutinized the research instruments. Test 

re-test method of establishing reliability of questionnaires was used. Quantitative data from questionnaires were analyzed 

using descriptive statistics and inferential statistics such as Pearson’s product moment correlation and regression analysis. 

Thematic analysis is essentially a method for identifying and analyzing pattern in qualitative data. The findings indicated a 

strong positive relationship (r = .635) between school incentives and effectiveness of student councils. It is recommended that 

the Kenyan Ministry of Education should develop a manual for prefects training and mentorship for secondary schools for 

effectiveness of students’ councils. 
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1. Introduction 

Student participation in school administration, if  

properly organized and supervised, offers opportunities   

for developing students’ morale, cooperation, prudent 

leadership and intelligent followership and also increases in 

discipline, self-direction and dependence. It also enables 

schools to mobilize all its forces for a comprehensive 

program of activities. Student participation provides better 

opportunities for teachers to gauge the special abilities of 

their pupils than as afforded by curriculum program of the 

school. It also makes it easy for the administration of the 

school as the responsibility for organizing activities and for 

maintaining discipline which is actually shared by the 

teachers, students and the school administration even though 

the ultimate and official responsibility in these matters lies 

with the principal (Kochhar, 2007). Developing countries 

have  similarly  been affected  by student  indiscipline  
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problem. In countries such as the Trinidad and Tobago,  

the Ministry of Education (2005) considered the issue of 

student discipline a deteriorating big problem. In Tanzania, 

teachers are meant to have absolute powers over students, 

visible in methods of reward or punishment used by the 

teacher because of student indiscipline. 

Prefects play a very important role in the control of 

students and maintenance of student discipline in public 

secondary schools. They carry out the implementation of 

instructions from the administration and teachers. There is 

need for every school to have an efficient and effective 

prefects system in order to assist in running the school well. 

Every school should adopt ways of establishing such system 

through proper prefect selection, in-house training of 

prefects in effective leadership, team work and team building, 

proper standards, values and attitudes, good communication 

and time management. Becoming a prefect is a valuable goal 

and the position of prefect forms a valuable part of a pupil’s 

personal development, opening their minds to new levels of 

responsibility and participation in a very positive way. 

Prefects are a tremendous help to the school and play a 

particularly important role in mentoring younger pupils 

(Denton, 2003). They are delegated duties concerned with 

day-to-day life in school. These include coordination of 
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co-curricular activities, dealing with minor cases of 

discipline and taking responsibility for students’ welfare. 

Njue, (2015) revealed that majority of prefects were being 

inducted by the school administration. However, some 

reported the induction process to have been carried out by all 

stakeholders who included outgoing prefects, school 

administration, teachers and resource persons. Katolo (2016) 

established that principals in their respective secondary 

schools encourage open door policy where studies are free to 

see the head of the institution to explain their problems. 

There have been various types of students’ leaders in the 

history of teaching and learning. These leaders include 

prefects, captains, councilors, ministers and student councils 

(Muli, 2007). Students’ Governing Councils (SGC) is 

mainly found in higher institutions of learning like the 

universities. Students elect their leaders who represent their 

grievances to university management. Ministers are students’ 

leaders in tertiary institutions like Teachers Training 

Colleges. 

The study was based on functional leadership theory. The 

Leadership theory (Hackman and Walton 1986; Posner, 

1995) is a leadership theory responding to specific leaders 

behavior aimed to positively develop organization or to 

increase the effectiveness at different levels. Sansgiry, 

Chanda, Lemke and Szilagyi, (2006) evaluated the effect  

of incentives on student performance on comprehensive 

cumulative examinations administered at the College of 

Pharmacy, University of Houston. The results indicated that 

the passing rates were much higher throughout the time 

period for Milemarker III due to the high-stakes incentive of 

stops on progression to the next year. Oliver (2010) has 

shown how rewards and punishments may be used as 

components of collective action. According to that study, 

selective incentives, in the form of rewards and punishments, 

may be used to reward those who comply with the required 

actions and punish those who are noncompliant. Eberts, 

Hollenbeck and Stone (2012) reported that, although 

merit-based pay systems may increase student retention in 

class, they have no effect on student grade point averages, 

reduced attendance, or increased student failure. Nyongesa 

(2017) states that rewards when used a disciplinary 

technique, are symbols of approval from authority and are 

used to control and motivate good learning. They spur both 

workers and students to greater achievements. On the other 

hand rewards may have negative effects on the recipients if 

not carefully administered. 

Literature on incentives and effectiveness of school 

prefects exists though there are varied findings. Adebajo, 

Simileoluwa, (2018) results show that monetary incentives 

and near monetary incentives have no significant effect on 

“effort” while non-monetary incentives have a significant 

negative effect on the effort of teachers. This could imply 

that the issues underlying the current state of productivity of 

Public school teachers in Lagos State run deeper than 

remuneration or accountability. Woessman (2010) results 

showed that using teacher salary adjustments to reward great 

performance is significantly associated with mathematical, 

science, and reading achievement in the sample. Adebajo, 

(2018) showed that monetary incentives and near monetary 

incentives have no significant effect on “effort” while 

non-monetary incentives have a significant negative effect 

on the effort of teachers. This could imply that the issues 

underlying the current state of productivity of Public school 

teachers in Lagos State run deeper than remuneration or 

accountability. Imberman and Lovenheim (2015) showed 

comprehensively that teachers respond to incentives when 

the stakes are high enough, and student achievement rises in 

response to stronger group incentives as a result of increases 

in teacher effort. 

In Kenya prefects assist in maintaining discipline (Griffin, 

1996). In Kenya, students’ leadership is composed of 

prefects who are appointed by the teachers. In this method, 

students do not have much input in the process. The principal, 

deputy principal and the teachers have heavy influence in the 

process of selection of the students’ leaders. This has been a 

major source of conflict between the school administration 

and students’ body where they feel that the students’ 

leadership is not reflective of their preferences as indicated 

during the election process (Oyaro, 2005). In Kenya, violent 

high schools strikes are a common occurrence. In 2008, for 

instance, the incidence of high school strikes rose by 34% 

(Ojwang, 2012). There are several causes that have been 

associated with high school students’ infringements, unrest 

which eventually leads to violent strikes. One of the causes 

that have been identified is high handedness by school 

administrations. In Kenya for example, the decision making 

process in high schools pertaining to matters that affect 

students’ welfare mainly involves the board of managements, 

principals and teachers. Usually there is little input from 

students who are primarily affected by the policy 

implementation. 

Schools in Bondo Sub County in Kenya have in recent 

past experienced cases of defiant students who openly 

confront their teachers and destroy school property, and 

reports from Bondo Sub county Education Office indicate 

that behavior problems manifest themselves in the form of 

open defiance to teachers, truancy, vandalism of property, 

sneaking out of school and so on (Bondo Sub County 

Education Office, 2015). Despite the formation of Kenya 

Secondary Schools Students Council (KSSSC) in 2009 by 

the Ministry of Education with a view to make secondary 

schools governance more participatory by including students 

in decision making structures in schools management, 

students’ indiscipline, in Bondo sub-county remains 

relatively high. Literature on factors affecting the 

effectiveness of students councils in secondary schools exist 

though they are scanty in nature. For example, Kinyua 

(2015) study investigated how factors such as students’ 

councils election process, students’ councils’ size and 

school size influence effectiveness of students councils in 

Kirinyaga East Sub-County, Kenya. Okonji (2016) 

established how the factors such as principal’s 

administrative experience, election process, extent of 

students’ council involvement and communication channel 
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influence Students’ council Involvement in Public 

Secondary School Management in Emuhaya Sub-County, 

Vihiga County, Kenya. From the existing studies, very 

scanty information was available on school incentives, 

which the present study focused on. 

2. Research Methodology 

2.1. Research Design 

Concurrent triangulation design was used in this study 

since it ensures that both qualitative and quantitative data are 

handled at the same time. In this study as advanced by 

Creswell and Plano (2007), and cited in Creswell (2009), it 

enables the researcher to not only collect and analyze both 

quantitative and qualitative data, but it also involved the use 

of both approaches in random so that the overall strength of a 

study is greater than either qualitative or quantitative 

research. 

2.2. Study Participants 

The study targeted 1636 prefects, 280 teachers, 43 

principals 43 school captains and 49 deputy principals in 43 

secondary schools in Bondo sub-county (Bondo TSC data, 

2019). Principals, school captains and deputy principals are 

considered to be better placed to provide information during 

interviews. The sample size was obtained using the 30% 

according to Gay (2010) who observed that 10-30% of a 

given population is a representative sample. A sample size of 

491 prefects, 86 teachers, 13 principals, 13 school captains 

and 15 deputy principals was obtained. Prefects and teachers 

were obtained using stratified and simple random sampling 

techniques. The principals, school captains and deputy 

principals were obtained using purposive sampling 

technique. 

2.3. Instruments of Data Collection 

The researcher employed both questionnaire and 

interview for data collection (triangulation). Guion (2011) 

contends that use of more than one method of data 

collection, counters the weakness of one method and helps 

to gain highest level of validity and reliability. Ahuja (2007) 

support this view by asserting that advantages of good 

research design can be realized if more than one method of 

data collection is used for no one method of data collection 

is perfect. This study involved both questionnaire and 

interview because the study intends to collect both 

quantitative and qualitative data. Each questionnaire 

comprised of five point Likert scale, open-ended and 

closed- ended questions. The interview schedule was 

administered to the head teachers.  

To ensure face, content and construct validities of the 

research instruments, members of the school of Education  

at Jaramogi Oginga Odinga University of Science and 

Technology who are experts in this area of study scrutinized 

the research instruments. Their suggestions were 

incorporated in the questionnaires before preparing the final 

copy for data collection. From the reliability results, the 

subscale in the dependent variable (Effectiveness of Students 

Councils) questionnaire had an internal consistency of α 

= .782; all the items of this subscale were worthy of retention. 

The subscale “school incentives” which consisted of 7 items 

had Cronbach’s Alpha of α = .869.  

2.4. Data Collection Procedures 

Permission to conduct the study was sought from 

National Commission for Science Technology and 

Innovation in Kenya. Thereafter, the researcher delivered 

letter to the principals of the sample schools, sought 

permission to use their institutions for this study and also to 

involve teachers and students in their schools in the study. 

Interview responses were tape- recorded and the researcher 

also took notes as this went on. Each participant was 

interviewed between 30 to 45 minutes while the filling in of 

questionnaires was approximately 30 minutes for each 

respondent. The researcher issued the questionnaires to be 

filled and thereafter collect them. 

2.5. Data Analysis 

Both quantitative and qualitative data were analyzed. 

Quantitative data from closed-ended sections of 

questionnaires were analyzed using descriptive statistics 

such as frequency counts, percentages and means. In 

addition, inferential statistics such as Pearson product 

moment correlation and regression analysis were also used to 

test the hypotheses. Thematic analysis is essentially a 

method for identifying and analyzing pattern in qualitative 

data (Braun & Clarke, 2006) as cited by Raburu (2011) 

thematic analysis is identifying and reporting themes and 

patterns within data and describes data in rich details. 

3. Findings & Discussion 

3.1. Return Rates of Instruments 

Table 1.  Return Rates of Instruments 

Respondents 
Sample Size 

expected 

Respondents that 

participated 

Percent

age 

Teachers 86 86 100.0 

Prefects 491 491 100.0 

Principals 14 14 100.0 

Deputy 

principals 
16 16 100.0 

School 

captains 
14 14 100.0 

Source: Researcher’s data, 2019 

The study found that 491 prefects and 86 teachers duly 

filled the questionnaires and returned for analysis, while 14 

principals, 16 deputy principals and 14 school captains 

participated in the interviews. This implies that the study 

achieved response return rate of 100.0% for all the 

respondents. Table 1 shows the summary of the response 
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return rate. 

The high response return rate was achieved due to 

administering clearly typed questionnaires, providing ample 

time to fill in the questionnaires and making regular follow 

ups to ensure completeness of the questionnaires. Moreover, 

the researcher conducted face to face interviews with the 14 

principals, 16 deputy principals and 14 school captains. 

This was after an initial orientation to establish rapport and 

explaining the purpose of the study to the respondents. 

According to (Mugenda, 2008; Saunders, Lewis & 

Thornhill, 2012), a response return rate of at least 50% is 

acceptable in social sciences research. 

3.2. Descriptive Findings on Extent of Use of School 

Incentives and Effectiveness of Student Councils 

School incentives influencing the effectiveness of student 

councils in promoting discipline was measured using a 

5-point Likert scale as on scale of 1 to 5 where 1 = strongly 

disagree (SD), 2 = disagree (D), 3 = neutral (N), 4 = agree 

(A) and 5 = strongly agree (SA). The data obtained was 

analyzed to show frequency of each response as well as 

percentage per item. The results are as shown in Table 2. 

Table 2.  School incentives and effectiveness of student councils in promoting discipline 

Statement SD D U A SA Mean STDEV 

Principals reward prefects using different ways 
84 67 99 135 192 

3.49 1.423 
(14.6) (11.6) (17.2) (23.4) (33.3) 

Presentation of reward is very frequent for 

prefects in school 

149 168 140 114 6 
2.41 1.104 

(25.8) (29.1) (24.3) (19.8) (1.0) 

Best performing prefects are rewarded well 
115 105 81 134 142 

3.05 1.515 
(19.9) (18.2) (14.0) (23.2) (24.6) 

Prefects are given special privileges in school 
62 31 139 144 201 

3.68 1.292 
(10.7) (5.4) (24.1) (25.0) (34.8) 

Prefects are taken on trips always 
177 104 88 111 97 

2.73 1.485 
(30.7) (18.0) (15.3) (19.2) (16.8) 

Prefects are given parties always 
141 168 155 95 18 

2.45 1.120 
(24.4) (29.1) (26.9) (16.5) (3.1) 

The rewards to prefects make them effective 
62 31 110 146 228 

3.71 1.323 
(10.7) (5.4) (19.1) (25.3) (39.5) 

 

Majority of teachers and prefects at 56.7% (Mean 

3.49±1.423) supported the statement that principals reward 

prefects using different ways, only 26.2% refuted the 

statement, while 17.2% remained neutral. However, more 

than half of the respondents at 54.9% (Mean 2.41±1.104) 

disagreed that presentation of reward was very frequent   

for prefects in their schools. Only 20.8% supported the 

statement while 24.3% neither agreed nor disagreed with the 

statement. The study also found that most of the respondents 

at 47.8% (Mean 3.05±1.515) agreed with the statement  

that best performing prefects were rewarded well, while 

significant number at 38.1% cumulatively disputed the 

statement. This finding agreed with Sansgiry, et al (2006) 

incentives due to the high-stakes incentive of stops on 

progression to the next year. However, Eberts, et al (2012) 

disagreed that although merit-based pay systems may 

increase student retention in class, they have no effect on 

student grade point averages, reduced attendance, or 

increased student failure. 

On providing special privileges as an incentive, the study 

found that over half of the respondents at 59.8% supported 

the statement that prefects were given special privileges in 

school, while 16.1% refused to this statement. Only 24.1% 

remained neutral on the statement. On whether prefects are 

taken on trips always, majority of the respondents at 48.7% 

disagreed with the statement, while only 36.0% supported 

the statement. Most of the respondents at 53.5% also 

disputed the statement that prefects were given parties 

always, while only 19.6% agreed to this statement as 26.9% 

remained neutral. The study found that over two thirds of the 

respondents at 64.8% confirmed the statement that the 

rewards to prefects made them more effective, 19.1% neither 

agreed nor disagreed with the statement, while only 16.1% 

cumulatively invalidated the statement. From these findings, 

it can be deduced that school provided different incentives 

such as rewards and privileges to school prefects to enhance 

their effectiveness. On the contrary, This Oliver (2010) 

reported that rewards and punishments may be used as 

components of collective action. The study had a 

combination of both positive and negative incentives in the 

form of carryover points and remediation assignments, 

respectively. 

3.3. Correlational Analysis between School    

Incentives and Effectiveness of Student          

Councils in Promoting Discipline 

The null hypothesis was stated as follows: 

H01: There is no statistically significant relationship 

between school incentives and effectiveness of student 

councils in promoting discipline in secondary schools in 

Bondo sub-county, Kenya. 
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To establish whether there was any significant 

relationship between school incentives and effectiveness of 

student councils in promoting discipline in secondary 

schools, a Pearson Correlation analysis was conducted 

between the two variables. Since data for school incentives 

and effectiveness of student councils in promoting 

discipline were measured on ordinal Likert level for each 

item, it was important to obtain continuous data to facilitate 

performance of correlation analysis. Thus, summated scores 

for each respondent were obtained for each of the two 

scales. The corresponding scores for each respondent were 

used as data points for the 577 participants (teachers and 

prefects).  

Table 3.  Correlation output for school incentives and effectiveness of 
student councils in promoting discipline 

 

School 

Incentives 

Effectiveness 

of student 

councils 

School 

Incentives 

Pearson Correlation 1 .635** 

Sig. (2-tailed) 
 

.000 

N 577 277 

Effectiveness 

of student 

councils 

Pearson Correlation .635** 1 

Sig. (2-tailed) .000 
 

N 577 577 

**. Correlation is significant at the 0.05 level (2-tailed). 

The null hypotheses were to be tested at 0.05 

significance/alpha level (α). The test statistic is converted to 

a conditional probability called a p- value. If p≤α, the null 

hypothesis is rejected, meaning that the observed difference 

is significant, that is, not due to chance. However, if the p- 

value will be greater than 0.05(i.e., p>α), the null hypothesis 

will not be rejected (we fail to reject the null hypothesis), 

meaning the observed difference between the variables is not 

significant. The correlation output is presented in Table 3. 

The findings in Table 3 show that there is a strong 

positive relationship (r = .635) between school incentives 

and effectiveness of student councils in promoting 

discipline in secondary schools which was statistically 

significant (p < 0.05). Since the significance (p value) of 

Levene's test (0.003) is less than α level (0 .05) then we 

reject the null hypothesis that the variances of the two 

groups are equal, implying that the variances are not equal. 

The findings show that p- value is less than the significance 

level (0.05). That is, 0.00 < 0.05. Therefore, the null 

hypothesis was rejected and the alternative hypotheses 

accepted. This implies that statistically the more school 

provide incentives and rewards for the school prefects or 

students’ council, the more likely student councils would be 

effective in promoting discipline. Similarly, Adebajo, (2018) 

also reported that that monetary incentives and near 

monetary incentives have no significant effect on “effort” 

while non-monetary incentives have a significant negative 

effect on the effort of teachers. On the contrary, Ingrid 

(2016) study reported that reward system all having an 

insignificant relationship with the school discipline. 

3.4. Regression Output for School Incentives and 

Effectiveness of Student Councils in Promoting 

Discipline 

To determine the relationship between a school 

incentives and effectiveness of student councils in 

promoting discipline, regression analysis was conducted 

between the variables. Data collected was converted to 

continuous data by summating the individual item scores in 

the scale for each respondent. Data obtained from the 577 

respondents effectively provided 577 data points. The 

regression output is presented in Table 4. 

The study found that school incentives explain up to  

48.8% (Adjusted R square = .488) of variance in the 

effectiveness of student councils in promoting discipline. 

The model was found to be statistically significant as F (2, 

575) = 348.241 [p < .05]. This shows that from regression, 

school incentives is able to account for 48.8% of variance in 

the effectiveness of student councils in promoting 

discipline. 

Table 4.  Regression Model Summary output for school incentives and effectiveness of student councils in promoting discipline 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .671a .450 .448 1.761 

ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

1 

Regression 213.1 2 319.9 348.241 .000b 

Residual 323.3 575 3.418 
  

Total 536.4 577 
   

Coefficientsa 

Model 

Unstandardized    

Coefficients 

Standardized 

Coefficients t Sig. 

B Std. Error Beta 

1 (Constant) 48.61 1.864 
 

14.16 .000 

 
School Incentives .654 .111 .765 4.341 .000 

a. Dependent Variable: effectiveness of student councils in promoting discipline 

b. Predictors: (Constant), school incentives 
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The variables were modeled to be connected by the linear 

regression equation in the form: 

𝑌 = 𝐵0 + 𝐵1𝑋1 +  ɛ 

Where Y is effectiveness of student councils in 

promoting discipline, B0 is Coefficient of constant term, B1 

is coefficient of school incentives, X1 is school incentives 

and ɛ is error term. Thus, replacing the coefficients of 

regression, the equation becomes; 

𝑌 = 48.61 +  0.654𝑋2 

This shows that, when school incentives change by one 

positive unit, effectiveness of student councils in promoting 

discipline increases by 0.654. Thus, school incentives 

positively affect effectiveness of student councils in 

promoting discipline to a magnitude of 0.654 as indicated 

by the main effects.  

3.5. Qualitative Findings  

Incentives are factors that motivate or encourage an 

individual to perform an action. In the present study, it was 

reported that there were several incentives that prefects 

were entitled to in different schools. The themes that 

emerged on incentives included prefects’ motivational trips, 

material gifts, special meals during meetings, special 

privileges and the provision of certificates of recognition. 

Prefects’ motivational trips 

In most schools, prefects’ trips were reported as one of 

the major incentives that the school administration provided. 

This meant that each year the school took the prefects for a 

trip at some designated place where they discussed various 

ways of school management as directed by the school 

administration. This was done to give prefects time to 

reflect on the leadership styles and effectiveness and it 

helped to make the schools more effective in terms of the 

leadership effectiveness. Some respondents reported that: 

“We have field trips for our prefects and these are 

meant for bonding purposes since we bring 

motivational speakers during such times. We always 

take our prefects outside the sub-county for such 

refresher tours and it has helped us so much” (deputy 

principal, 1) 

“School prefects are taken for training and trips far 

away meant to make them happy and feel cared for by 

the school administration. This has made us work hard 

because we feel appreciated by the school for the lots 

of work we do in school” (school captain 1) 

From the interview excerpts, it can be concluded that the 

use of trips for prefects has enhanced effectiveness of most 

school councils as the prefects become more committed to 

their duties in school. These trips make the prefects to   

have high morale as they see themselves as very close to   

the school administration and hence they become more 

effective in their leadership functions in school. This 

finding is contrary to Adebajo, (2018) which reported that 

monetary incentives and near monetary incentives have no 

significant effect on “effort” while non-monetary incentives 

have a significant negative effect on the effort of teachers. 

Material gifts 

This refers to the provision of material gifts such as bread 

weekly, new sets of uniforms, different types of uniforms to 

the prefects in school. Most respondents reported that the 

school administration provided varying types of gifts to the 

school prefects to make them to become more motivated in 

their work in school. Some school administration provided 

bread to prefects once a week, others provided new 

uniforms to prefects each year and others gave a unique 

type of uniform to the prefects. Some respondents reported 

that: 

“The prefects in our school are given gifts like grey 

sweaters and green ties which are different from what 

other students put on. This has boosted the morale of 

the prefects. They feel special by such kind of 

treatments given to them” (school captain, 4) 

“The prefects are provided with red school ties each 

year for ease of identification and motivation. This has 

made them to be very committed in school because 

they feel recognized by the school administration” 

(deputy principal, 3) 

“We give a different of colour of shirt and tie to the 

school prefects each year we appoint them and this 

motivates them to a great extent. The prefects feel 

valued by us and they give their best in their work in 

school” (principal, 1) 

From the three interview excerpts, it can be concluded 

that the use of material gifts is very helpful in motivating 

the school prefects to do their work well while in school. 

The school prefects feel appreciated and they give their best. 

Thus, there is a very high and strong positive relationship 

between the provision of material gifts and effectiveness of 

school councils in schools. This finding agreed with 

Woessman (2010) study which reported that using teacher 

salary adjustments to reward great performance is 

significantly associated with mathematical, science, and 

reading achievement in the sample. 

Special meals during meetings 

This means that the school administration provided 

special meals to the prefects during their meetings in school. 

The prefects are also given refreshments on such meetings. 

Such incentives made prefects feel special as compared to 

the other students. The prefects would then give back by 

working extra hard in their school duties in school. This  

has made the students councils to be highly effective in 

discharging their leadership duties in school. Some 

respondents reported that: 

“Some refreshments are given to the prefects when 

they have meetings in school. We give them some 

meals which are special to the prefects such as 

chicken and rice. This makes them feel special and 

motivated” (principal, 4) 
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“We give our prefects bread and special tea during 

meetings and this makes them feel part and parcel of 

the system. The prefects then discharge their duties 

more effectively hence they are key players in the day 

to day running of schools” (deputy principal, 5) 

“The school has a policy of giving prefects bread 

and other special food during our meeting with deputy 

principal and other school officials. This makes 

prefects feel very special and they in return work very 

hard in school” (School captain, 5) 

From the three interview excerpts with the respondents, it 

can be concluded that the provision of special meals during 

meetings in school increases the effectiveness of student 

councils. The prefects thus are highly motivated to work 

extra hard and give their best in their leadership duties. This 

finding is contrary to Adebajo, (2018) study which showed 

that monetary incentives and near monetary incentives have 

no significant effect on “effort” while non-monetary 

incentives have a significant negative effect on the effort of 

teachers. 

Special privileges 

This refers to certain special advantages or rights 

possessed by an individual or group. The prefects were 

reported to be having certain privileges given to them by the 

school administration to make them more effective in their 

duties. The respondents reported that in most schools, the 

prefects had a first chance to serve their meals in the school 

dining halls, in other schools; they were not punished in 

front of other students in case they made mistakes while in 

school. In the boarding schools, most schools provided 

separate rooms for prefects so that they did not live with 

other students. Some respondents reported that: 

“In our school, we are given several privileges like 

special time in the dining hall during meal times. We 

do not make lines such as other students. This makes 

us feel special in some way and makes us more 

effective in our leadership roles in school” (school 

captain 10) 

“We have provided several privileges to our 

prefects as you know we need to make them happy and 

special all the times. This is very helpful in making 

them more effective in discharging their duties in 

school. At times, we give them a special meal once in a 

while when we meet with them to provide guidance 

and direction on various matters” (principal, 7) 

“Privileges are a lot for the prefects in our school. 

We give them some consideration if they are very good 

in class and they lack fees. We consider their cases if 

they present them to us in time. We are keen on 

assisting the prefects when they are in need” (deputy 

principal, 9) 

From the three interview excerpts with the respondents, it 

can be concluded that, the different forms of privileges that 

are given to prefects in school were very effective in 

making the more committed to their leadership roles and 

student management. This finding agreed with Imberman 

and Lovenheim (2015) study which reported that teachers 

respond to incentives when the stakes are high enough, and 

student achievement rises in response to stronger group 

incentives as a result of increases in teacher effort. 

Provision of certificates of recognition 

This means that prefects are provided with certificates of 

recognition for their efforts in service to the school. This 

was reported to be done in most schools each year during 

the prize giving days. The outstanding prefects with great 

leadership qualities were rewarded and given certificates to 

appreciate their work. This was helpful in motivating the 

prefects to work extra hard in their duties in school. Some 

respondents reported that: 

“We are given certificates of recognition by our 

principal each year of work to appreciate us. This 

makes us feel that the school is aware of what we do. 

These certificates can help us in future when applying 

and there is need for evidence of leadership qualities 

in us. We believe this will give us upper hand” (school 

captain, 11) 

“In our school, we give our prefects certificate each 

year at the prize giving ceremonies. This motivates 

them and makes the councils to be more effective” 

(deputy principal, 6) 

From the two interview excerpts with the respondents, it 

can be concluded that the use of certificates of recognition 

for prefects for their good works and effort each year is 

very helpful in helping in enhancing the effectiveness of the 

students’ councils in schools. The school administration that 

adopts various incentives is likely to have more committed 

students’ councils in their schools. This finding agreed with 

Imberman and Lovenheim (2015) study which reported that 

teachers respond to incentives when the stakes are high 

enough, and student achievement rises in response to 

stronger group incentives as a result of increases in teacher 

effort. 

However, in some schools, it was reported that there 

were no incentives that are given to the prefects to 

appreciate them. The respondents reported that the schools 

did not have programmes for rewarding the prefects for 

their efforts that they put in school. This dampened the 

efforts of the school prefects in their leadership duties in 

school. One respondent reported that; 

“There are no incentives for prefects in our school 

and we are all the same like other students. We are 

treated the same way and no other things are given to 

us as prefects in school. We work hard, but not as 

others because we feel not motivated to do much more 

in school” (school captain, 8) 

From the interview excerpt, it can be concluded that the 

lack of incentives negatively affected the performance and 

commitment of the prefects in schools. The leadership 

effectiveness of such student councils is negatively affected 

by the lack of incentives in place for prefects. This finding 
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is contrary to Adebajo, (2018) study which showed that 

monetary incentives and near monetary incentives have no 

significant effect on “effort” while non-monetary incentives 

have a significant negative effect on the effort of teachers. 

4. Conclusions & Recommendations 

There is a strong positive relationship between school 

incentives and effectiveness of student councils in 

promoting discipline in secondary schools. This implies that 

statistically the more school provide incentives and rewards 

for the school prefects or students’ council, the more likely 

student councils would be effective in promoting discipline. 

This shows that, when school incentives change by one 

positive unit, effectiveness of student councils in promoting 

discipline increases by 0.654. Thus, school incentives 

positively affect effectiveness of student councils in 

promoting discipline to a magnitude of 0.654 as indicated 

by the main effects. The use of trips for prefects has 

enhanced effectiveness of most school councils as the 

prefects become more committed to their duties in school. 

These trips make the prefects to have high morale as they 

see themselves as very close to the school administration 

and hence they become more effective in their leadership 

functions in school. It can be concluded that the use of 

material gifts is very helpful in motivating the school 

prefects to do their work well while in school. The school 

prefects feel appreciated and they give their best. The 

provision of special meals during meetings in school 

increases the effectiveness of student councils. The different 

forms of privileges that are given to prefects in school were 

very effective in making the more committed to their 

leadership roles and student management. School principals 

should identify incentives that are effective in motivation of 

members of students’ councils. This is because the study 

reported a positive relationship between incentives to 

prefects in schools and effectiveness of students’ councils. 
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